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ABSTRACT 



This literature review describes and evaluates five 



accelerative methods for teaching intellectually gifted students at 
the secondary level. The review stresses the importance of matching 
student characteristics and instructional type, citing research 
demonstrating that intellectually gifted students achieve at higher 
levels when their educational needs are assessed on an individual 
basis. The five programming options include: (1) curriculum 
compacting, (2) subj ect acceleration, (3) mentor ships , (4) dual 
enrollment (in both high school and college), and (5) early admission 
to college. Discussion of each option contains a description, lists 
of advantages and disadvantages, and conclusions. A final discussion 
offers guidelines for matching student characteristics with each of 
the programming options. Appendices provide materials from the 
mentoring program of one school district. (Contains 40 references.) 
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Abs t r ac t 

Helping our intellectually gifted secondary- 
students achieve at their highest level is one of 
t he gr eat es t challenges facing e due at or s t oday , 
This study of published res earch on gifted 
education investigates five methods available for 
teaching intellectually gifted students. The 
purpose of this review of the research is to 
evaluate the following options to encourage a 
proper match between the intellectually gifted 
s tudent s and t he type of pr ogr am i n which t hey ar e 
placed. The options include Ca) curriculum 

compacting, Cb) subject acceleration, Cc) 
mentorships , (d) dual enrollment, and ( e ) early 
admission to college. The research that indicates 
intellectually gifted students achieve at higher 
le vel s when their e due at i onal needs ar e assessed 
on an individual basis will be cited. 
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Accelerated Education Methods for 
Intellectually Gifted Sec ondar y Student 8 
Helping our int ellec tually gifted s ec ondar y 
students in grades nine through twelve reach their 
pot ent ial i s one of the greatest chall enges f ac ing 
education today. How can the academ:.c needs of 
these gifted s tudent s be met thr ough acc eler at ing 
t hei r curriculum? 

The literature on gifted education discusses 
many options for meeting the academic needs of 
intellectually gifted secondary students, 
including the following, (a) curriculum 
compacting, Cb) subject acceleration, Cc) 
mentorships , C<0 dual enrollment and Ce) early 
admission to college. The purpose of this review 
of the res ear c h is to answer the f oil owing 
question: Do curriculum compacting, subject 

ac celeration, ment or s hi ps , dual enr ollment and 
early admission to college meet the academic needs 
of intellectually gifted students? 
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Curriculum Compacting 
Recent research in gifted education 
CFeldhusen 1982; Renzulli , Smith, & Reis, 1982; 
Sisk, 1988; Starko , 1986; Starko, 1989; Van 
Tas s el-Baska , 1989). indicates that much classroom 
time is s pent t eac hi ng br ight s tudent s many ideas 
and concepts they have already mastered. 
Curriculum compacting allows students to skip that 
part of the curriculum which they have already 
mastered (Starko , 1989). Unfortunately, many 

school districts offer few alternatives to the 
general curriculum to meet the special needs of 
their gifted secondary students. These students 
should have instruction geared to their 
intellectual level and to their areas of interest 
(Van Tas s el-Baska . 1990). She notes that most 
schools use this form of acceleration for very few 
of their gifted students , yet of all acceleration 
methods used, curriculum compacting provides many 
varied and challenging experiences. 

Curriculum compacting is probably the 
simplest form of acceleration to implement . 



ERLC 



5 



Acc el er at ed E due at ion 

5 

Teacher s can r eadi ly assess student progress . 
Information about each student is available from 
many sources: classwork, school records, 

standardized test scores, former teachers, and 
observation (Starko , 1986). In order to prevent 
any gaps in their education, students should only 
be considered for compacting in areas in which 
t hey have mas t er ed t he mat er i al C Star ko, 1989 D • 
The pretests and posttests, usually included with 
most textbooks, can be used to identify these 
strengths and weaknesses, if any. School 
districts ne ed to plan car ef ully t he out c omes they 
want their gifted learners to obtain from 
compacting and find ways to evaluate whether or 
not these outcomes are being met. This evaluation 
i s important t o ens ur e t he continuity in the 
students' education, ensure the progressive 
development of higher -level thinking skills , and 
ensure the sophistication of the final products 
these intellectually gifted students produce (Van 
Tassel-Baska, 1989) . 
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I nt ellectually gifted students ha ve a 
capacity for processing more information at a 
faster pace and a higher level of instruction, and 
they should be given this opportunity (Feldhusen, 
1982) . Sisk C1988) , citing (Renzulli and Reis , 
1986), explains that curriculum compacting Cl) 
allows intellectually gifted students to become 
involved in areas of study where they have more 
interest, (2) lessens the chance of the students 
becoming bored, C3) avoids the use of repetitious 
classwork, and '4) allows gifted students to 
advance at a pace more suited to their intellect . 
Feldhusen C1982) stresses the need for 
higher-level content and fast-paced instruction 
to maintain student motivation. On the other 
hand, Taylor (1989), writes, "Parents worry that 
their gifted children will be ' turned off' to 
school if they face boredom. The advice to our 
own children was, 'If you are all that smart, you 
will find ways to avoid boredom' " (p . 46) . 

When considering compacting, Sisk (1988, 
p. 8). quoting Renzulli and Reis C-1986), notes 



ERLC 



Acc el eratted Educ at 1 on 

7 

that "The two [ sic ] essential requirements for 
successful compacting are (l) careful diagnosis 
and ( 2 ) a thor ough knowledge of t he c ont ent , and 
(3) objectives of a unit of instruction." 
F eldhus en ( 1982 ) would c ons i der t he s tudent s ' 
capacities to learn faster and the students' 
commitments to task. Selection of compacting on 
the basis of these considerations should enable 
students to move on to material appropriate to 
their level of learning (Slsk, 1988). 

In addition, when considering whether or not 
curriculum compacting is the best method of 
int er vent ion for gifted s tudent s , t he matur ity 
level of the s tudent should be taken in acc ount . 
The teacher should be aware that, although gifted 
academically, students may be emotionally immature 
(Taylor , 1989). The classroom teacher should 

always explore the many available alternatives 
open to bright students. Renzulll et al . (1982), 
stress, "Curriculum compacting should be a basic 
component of any program designed to meet the 
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special learning needs of gifted students" (p. 
193) . 

Advantages 

Starko C1986 , 1989) and Van Tassel-Baska 
C 198 9 ) prea ent many advantages t o the us e of 
curriculum compacting for gifted students at the 
secondary level. 

1. Gifted students are allowed to move more 
rapidly through the curriculum. 

2 . Students are encouraged to explore the 
subject matter in a more in-depth fashion. 

3. Students are encouraged to become 
independent learners. 

4. Students are allowed to explore issues, 
themes, and ideas the regular curriculum might not 
have allowed . 

5 . Students are given the opportunity to 
integrate learning opportunities across curricular 
areas . 

Dl s advantages 

There are also disadvantages cited in recent 
literature to this form of acceleration. 
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1. Students need to have the maturity to be 
independent learners CTaylor . 1989) . 

2. Teachers face many demands making the 
daily ma nag ement of curriculum compacting 
difficult CStarko . 1986) . 

3. Students need to be provided appropriate 
curriculum in order to assure a proper match 
between the subject matter and the student (Sisk, 
1988) . 

4. Students need to have the support of 
their administrators , teachers , and parents in 
their scholarly endeavors (Howley , 1987; Starko , 
1986) . 

Cone lus 1 ons 

The res ear c h s hows i nt ell ec tually gif t ed 
secondary students can benefit from a compacted 
curriculum. These gifted students learn at their 
own pace, usually much faster than their 
chr onologi cal peers C F eldhus en , 1982 ) . Curriculum 
compacting can provide added acceleration. Using 
curriculum compacting allows the students more 
t lme t o de vot e to areas of s tudy wher e t hey have a 
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particular Interest . 



Renzulll 



et 



al . 



(1982) , 



reiterate their views, "Any child . who can 

cover regular curriculum material in a more 
compact and streamlined fashion should be given 
the opportunity to do so , provided , of course , 
that acceleration does not cause undue stress or 
emo 1 1 onal pr obi ems for the c hi Id" C P ■ 186 ) . 

Gift ed pr oponent s need t o e due at e t hei r 
fellow teachers of the advantages of implementing 
curriculum compacting in their classrooms. 
Pretests can assess mastery of students academic 
skills. Curriculum compacting can avoid the 

boredom of repetitious classwork (Starko , 1989). 
Starko further states "all students should have 
instruction that is appropriate to their needs" 
Cp. 76). Curriculum compacting, when implemented 
carefully, keeping the needs of each student in 
mind, can meet many of the academic needs of our 
gifted secondary students 
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Subj ect Acceleration 

Ad vane ed Plac anient Cour g e s 

Many opt 1 ons are aval lable for gifted 
secondary students when considering subject 
acceleration. One of the most popular ways to 
meet t he ac ademl c needs of lnt ell ec tually gifted 
secondary students is through the use of Advanced 
Placement courses. Advanced Placement courses are 
college-level classes in which the curricula are 
developed nationally by the College Board for high 
school students. Student performance is evaluated 
by an examination, which, if successfully passed 
provides students an opportunity to receive 
college credit (Herr , 1992). Many times the 

universities and colleges Involved provide 
assistance to secondary schools in developing 
Advanced Placement classes. In Gary, Indiana, 
Instructors from Indiana University Northwest and 
Purdue serve as the instructors in the Gary high 
schools (Feldhusen, 1983) . 

In Ml c hi g an a c ons or t ium was establls hed in 
1980 among five school districts . One of the 
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objectives of t he Cent er for Ad vane ed Studl es and 
the Arts (CASA) Is to offer Advanced Placement 
classes not available to students in the home 
school districts . In order for the Advanced 

Plac ement classes to be offered, the classes 
c annot be aval labl e at t hr e e of the five home 
s c hool districts . Cur r ent ly CASA offers 11 

Advanced Placement classes. J. Gutman (personal 
c ommuni cat Ion, May 26 , 199 3). 

The courses usually take a full academic year 
to complete. The courses are designed to be 

Intellectually demanding and require. more of 
students than traditional courses. The Advanced 
Plac ement c our s es allow gl f t ed s tudent s mor e 
opportunity for Individual progress (Karnes Sc 
Chauvln, 1982a). Karnes and Chauvln go on to note 
that the emphasis is on scholarship, not mere 
memorization of facts and figures; higher-level 
thinking skills and research skills are integral 
parts of these Advanced Placement courses. The 
Advanced Placement program supplies currlcular 
outlines and teaching guides, although the 
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t eac her s ar e gl ven f 1 exl blllty to t each t he 
classes as t hey want (College Board, 1990). 

The tests contain essay and objective 
questions. The examinations are specifically 

de j lgned t o measur e t he range and dept h of the 
students' knowledge In the subject area. Thus, 
the answers to the free response questions are 
graded on the extent of understanding of the 
subject matter and completeness of thought while 
less emphasis is placed on the quality of the 
students writing. The examinations are graded by 
college and secondary school teachers. The free 
response and objective results are combined Into a 
single grade. The results are converted to the 
Program's five-point scale: 

5 — extr emely well quail f 1 ed 

4 — well-qualified 

3 qualified 

2 possibly qualified 

1 — no r ec o mm end at Ion 
In 1990, 49 0,299 examinations were given by 9 , 292 
schools across the United States. The majority of 
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students taking the Ad vane ed Placement 
examinations in 1990, 66%, received gr ade s that 
most colleges recognize as worthy of college 
credlt--3 or higher (College Board, 1990). 
Advant ages 

The College B oar d C 1990 ) reports many- 
advantages to gif tttd students who take Advanced 
Placement courses * 

1. Gifted students save time and money by a 
quicker entry into advanced courses when in 
c oil ege . 

2. Gifted students can use the time they 
save for advanced study, internships, or work 
experiences . 

3. Gifted students who complete more 
Advanced Placement courses are more likely to 
succ eed in college. Of all pr eadmi s s i on var i ables 
studied, the number of Ad need Placement courses 
earned was found to predict high achievement in 
college CBrody et al . 1990). 

4 . Glf t ed s tudent s are often enc our aged t o 
take Advanced Placement courses through the use of 
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a weight od gr adi ng scale in order to receive a 
higher GPA (Herr, 1992). 
Dl s advantages 

Some researchers also note disadvantages for 
Advanced Placement courses: 

1 . Gif c ed 8 tudent s have not been f ound t o 
benefit consistently from homogeneous grouping 
(Oakes , 1986). 

2. Gifted students may receive credit for an 
Advanced Placement course at one institution, but 
not at another. Although scoring is uniform, 
college policies for accepting credits are not 
consistent (Cox, Daniel, fit Boston, 1985). 

3. Gifted students may take Advanced 
Placement classes for the wrong reasons. For 
exampl e , s tudent s may at t ernpt to gain ext r a honor 
pointp for their grade point average (Herr, 
1992) . 

Honors Courses 

Honors courses are another form of subject 
ac celeration widely us ed for gifted s tudent s . 
Honor s c our s e s ar e ad vane ed c our s es in whi ch the 
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curricula are established locally by each school 
district , and s tudent per f or mane e is evaluat ed 
internally (Herr , 1992). Cox et al . C198S) note 
t hat criteria establis hed for plac ement in t he 
honors classes included achievement test scores in 
the subj ect area , grade point average in the 
subject area, teacher and counselor ratings, and 
parental support . 
Advant ages 

Honors classes provide gifted students the 
following advantages: 

1. Gifted students need to experience higher 
level curricula , faster -paced ins true t ion and the 
challenge of their intellectual peers (Feldhusen & 
Kennedy . 1989) . 

2 . Gifted students who display content 
mastery in one subject are benefitted by the 
honors course in the area of their proficiency 
CRog ^rs St Kimpston, 1992). 

3 . Gifted students learn hov to budget their 
time more carefully by taking these more 
challenging courses CCox et al . , 198S). 
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4 . Gifted s tudent s ' par ent s ar e mor e 

ac 1 1 vely 1 nvolved in their c hi ldr en' a e due at ion, 
and have more contact with their children's 
teachers (Preacott , 1986). 
Pis advantages 

There are some disadvantages noted in the 
literature for gif tod students taking honors 
c las s es : 

1. Gifted students may find it more 
difficult to get the A' s they have always taken 
for granted (Cox et al. , 1985) . 

2. Gifted students can be subjected to 
exc esslve pr es sur e by t hei r par ent s . E lkind 
C19S7) reports " . it is not hard to connect 
the reported increase in stress symptoms over the 
last dec ade with t he pressure on today's c hi ldr en 
to be superklds" Cp. 61). 

3 . Honors courses are a form of tracking 
COakes , 198S). 
Cone lus 1 ons 

A review of the literature clearly shows many 
advantages to gifted secondary students taking 
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Advanced Placement and honors courses . Cox et al . 
C1985) note that the atmosphere In these 
accelerated courses Is stimulating. 

Teachers , counselors , and parents should be 
Involved In planning the curriculum of gifted 
students . When educators consider whether subj ect 
acceleration Is an option that should be 
c ons idered , t he ne eds and goals of gifted s tudent s 
should be evaluated on an individual basis . 

St er nber g & Davidson C 1988 ) , quot e Renzulli 
on the subj ect of acceleration as follows : 

It Is not hi ng s hor t of c ommon s ens e to adj us t 
the cur r lculum In t hos e ar eas wher e hi gh 
levels of pr of lcl ency ar e s hown . I ndeed 

ad vane ed c over age of tradltl onal mat er lal and 
accelerated courses should be "regular 
curriculum" for youngsters with high ability 
in one or mor e subj ect areas. Cpp • 85- 86 ) 
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Mentor ships 

Me nt orships provide another method of 
instruction for gifted secondary students. A 
mentor is more than a teacher; he or she is a 
blend of teacher and friend (Ellingson, Haeger , & 
Feldhusen, 1986). The mentor is several years 
older than the student, usually an 8- to 15-year 
age difference exists between the gifted student 
and mentor . The mentor relationship usually lasts 
an aver age 2 - or 3-year time s pan C E 1 lings on et 
al., 1986; Levinson. 1978). 

Gifted students are good candidates for 
mentor programs because of their ability to work 
independently, their high degree of 

s elf -motivation , and their ability to work on a 
one-to-one basis with an adult (Ellingson et al . , 
1986) . Mentor relationships are an effective way 
to gi ve gifted s tudent sac hanc e to learn about 
ar eas not offered in the regular s econdar y 
curriculum. Typically students observe and assist 
their mentor away from the school setting. This 
ac t i vi t y usually occur s in t he ment or ' plac e of 
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work — a law office , bank, physician' s office , 
etc. , depending on the gifted students' interests. 
Working with professionals in the community, 
gifted students learn first hand the activities, 
responsibilities, problems, a nd life-style 
associated with their chosen areas of interest. 
The relationship between the mentor and gifted 
student is varied. The relationship is not 

confined merely to the particular project, task, 
or situation. Rather it may spill over into other 
areas of the lives of both persons. In many 

cases, a relationship will extend beyond the 
limi t s set by t he f or mal agr eement C B k , 1989; 
Cox et al . , 1985; Davis & Rimm, 1989). McGreevy 
C 1990 ) f ound t hat " true ment or s hi ps have a c hanc e 
to develop when they are based on a shared passion 
for something" Cp. 5). As noted above, the 

relationship between the mentor and gifted student 
is a very special one. The mentor acts as a role 
model, information provider, and in many cases a 
door opener for his or her gifted students. 
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Ob vl ously car e s hould be taken when mat c hi ng t he 
mentor and the gifted student (Merriara, 1983). 

In planning a raentorship program Cox & Daniel 
C19&3) suggest the following guidelines: 

1. Elicit the support of the district 

superintendent, the school board, and community 
leader s . 

2 . Specify the purpose of each mentorship 
and the role of the student. 

3 . Develop a clear . defensible academic 
credit policy. If high school credit is given, 
the work experience should relate directly to the 
course for which the credit is received. 

4. Prepare written criteria for student 
selection based upon multiple indices, not just 
one . 

5. Try to achieve the best mentor/student 
mat c h pos s i bl e . Ment or s 8 hould be creative 
pr oduc er s who will not t r eat t he s t udent s as 
" go -f er s . " 
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6. jflan orientation seminars to acquaint 
students with the professional and business 
environments In which they will work. 

7. Prepare students for the mentorshlp with 
related course work prior to the experience. 

8 . Help students to develop individual 
goals . 

9. Design the program to meet the academic 
needs of students. Studonts should be assigned 
required reading; they also should keep journals 
in which they analyze their activities and 
experiences . 

Locally, the Troy School District has 
implemented a viable mentorshlp program. A 
partial list of mentors used by the Troy School 
District is Included as Appendix A. The mentor 
program application, student mentor recommendation 
form, evaluation of the mentor program, and mentee 
progress sheets used by the Troy School District 
ar e 1 nc luded as Appendlc es B , C f D , and E . 
Through the use of documents such as those shown 
In the Appendices , the identification process , 
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evaluation process, and the needed follow-up can 
be an effective m^ans , both for mat c hi ng ment or 
and the gifted student , as well as a means of 
pr ogr am evaluat ion. A ment or s hip pr ogr am r equlr es 
not only affective organizers and coordinators, 
but also communicators who are able to inspire 
gifted students and their mentors to work well 
together (Ellingson et al . , 1986). 
Advant ages 

Beck C1989), notes numerous advantages to 
gifted students who work with a mentor: 

1. Mentor programs provide gifted students a 
chance to learn about areas of Interest not 
included in the typical secondary curriculum. 

2 . Ment or pr ogr ams pr ovlde gifted s t udent s 
an opportunity to work with professionals in the 
c ommunl t y . 

3 . Ment or pr ogr ams pr o vl de glf t ed s t udent s 
an opportunity to learn about educational and 
career options first hand. 

4 . Ment or pr ogr ams pr o vl d© gifted s t udent s 
an opportunity to look at the lifestyles and 
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char acteristics of t he pr of ess ional , and make 
contacts which help them obtain jobs. 

5. Mentor programs provide gifted students a 
realistic idea of what a career involves . 

6. Mentor programs provide gifted students a 
more individualized relationship, and thus the 
gifted students are able to absorb more 
information (Ellingson et al. , 1986). 

Pis advantage s 

Ther e are also s ome di s advantages t o 
mentoring noted in tne literature: 

1. Mentor programs many times are not 
clearly defined and implemented (Merriam. 1983). 

2. Mentor programs are sometimes too 
unstructured, more detailed planning and goals are 
needed (Ellingson et al . , 1986). 

3 . Mentor programs should make an effort to 
provide more female mentors for students who 
request them (Beck, 1989). 

4 . Ment or pr ogr ams s hould pr ovide a car eer 
gui danc e c omponent s ys t emat ic ally i n the pr ogr am 
(Beck, 1989) . 
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Cone lus 1 ons 

The r evi ew of literature 1 ndi cat es that 
mentorship programs provide gifted students with 
many academic benef its. The t ypes of exper i enc es 
gifted students receive in this type of program 
are those that cannot be duplicated in the 
classroom. Students are able to see first hand 
what actually happens in the career area in which 
they may choose to work. 

Thi s t ype of pr ogr am r equi res much s t rue far e 
and administrative work. Frequent feedback 

between che program coordinator , the mentors , and 
t he gif t ed s tudent s mus t be maintained (Ellinga on 
et al . . 1986) . 

When consideri ng whic h s tudent s s hould be 
included in rnent or s hi ps . teachers , counselors , and 
par ent s s hould be i nvolved . Student s s hould be 
carefully selected using their interests as a 
guide , and the ment or selection s hould be made 
with a great deal of f or es ight , s inc e t he mat ch i s 
s o imp or t ant . When ment or s hi ps ar e impl ement ed 
using the advised guidelines, mentorship programs 
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can meet many of the academic needs of our gifted 
secondary students . 
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Dual Enrollment 



Challenging intellectually gifted secondary 
3tudents to maintain a high level of instructional 
intensity, especially in their junior and senior 
years . is a problem faced by many secondary 
schools (Andrews & Marshall, 1991). One means of 
accelerating education of these gifted students is 
through dual enrollment. Dual enrollment allows 
gifted secondary students the opportunity to take 
college courses while still in high school (Davis 
& Rimm. 1989) . 

The most common way of implementing this 
program is for gifted students to attend their 
secondary school for part of the day and then 
attend a local post-secondary school on a 
part-time basis. The courses can usually be 

applied toward degree requirements when the 
students marticulate on a full-time basis (Karnes 
St Chauvin, 1982a). Sometimes the students are 
able to receive high school and college credit for 
the same course (Cox et al . . 1985) . 
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A not her moans of Implement 1 ng t he dual 
enrollment pr ogr am Is t hr ough a cooperative plan 
In which a post-secondary teacher may teach In one 
or more college-level courses In area secondary 
schools CCox et al . , 1985). 
Currently Implemented Programs 

Some states, Including Minnesota, have 
enacted legislation which allow high school 
juniors and seniors to take college courses at no 
cost to themselves (Andrews & Marshall, 1991). In 
Ottawa , Illinois , at Marquette High School , the 
administration offered honors students the 
opportunity to enroll in classes at Illinois 
Valley Community College. The administration 

agreed to guarantee that courses would be 
transferred to four-year universities throughout 
I 111 no 1 s and ot her mld-wes t ern states. The 
college agreed to serve Marquette High School 
dur 1 ng Its r egular s chool hour s us 1 ng full-time 
faculty from the college to teach the classes 
(Andrews & Marshall , 1991) . The Instructors were 
told to teach the same course content and use the 
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same testing and grading system as used on campus. 
The grade distribution was similar to those 
received by the on-campus students (Andrews Sc 
Marshall , 1991) . 

Purdue University also Implements a dual 
enrollment program. Their program differs in Its 
delivery sys t em . The Purdue College Credit 

Program operates over the summer. Students live 
on campus for a two-week period. The program 
allows high school students to take a regular 
Purdue freshman or sophomore, 2-3 credit course 
over the two-week period (Feldhusen, 1983). 

Fort Hays State University In Hays , Kansas , 
also offers a dual enrollment program. The 
program- -Col lege Studies for the Gifted CCSG) is a 
cooperative effort among the university, local 
school districts. parents. and students. It 
provides intellectually gifted students 
opportunities to take college classes normally not 
available to them (Luhman & Harkness, 1988). The 
goals of the CSG are CD to meet the academic 
needs of Intellectually gifted student, C2) to 
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meet t ho social and emotional needs of gifted 
students and C3) to create policies. procedures, 
and r egulat i ons t o per mi t gifted s tudent s to t ake 
college courses (Luhman fit Harkness , 1988) . 
Gui deli nes 

Admission guidelines have been established 
for t he intellectually gif t ed s tudent s enr oiled i n 
t he CSG pr ogr am : ( 1 ) s tudent s have been 

identified as gifted by their school , C2) 
s tudent s have been accepted have hi gh achi evement 
scores or very good grade point averages (not 
necessarily those who have IQ' s of 130 or higher), 
and C3) students have IQ' s of 130 or above, but 
have low achievement scores or grade point 
averages . 
Advant age s 

Karnes 6c Chauvin C 1982a) not e many advantages 
to dual enrollment for intellectually gifted 
secondary students . 

1. Colleges offer a wider range of c our s es 
than secondary schools. especially those located 
in rural areas . 
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2. There are usually more opportunities to 
pursue topics in greater detail. 

Andrews and Marshall C1991) offer other 
advantages . 

3. Many gifted students are able to receive 
between 12 and 24 semester hours of college credit 
before graduating from high school . 

4. Students at Marquette High School in 
Ot t awa , I Hi no i s, received credit for both high 
school graduation requirements and for college 
cr edi t . 

5. Students in Minnesota take the courses at 
no cost to themselves due to the passage of the 
Pos t s econdar y Enrollment Options Program. 

P i s advantages 

Cox et al . C1985) note the following 
disadvantages to dual enrollment . 

1 . Many college c our s es ar e not suf f ici ent ly 
demanding for exceptionally gifted high school 
s tudent s . 
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2. Many school systems do not P^y the 
tuition expenses and the gifted students are not 
able to pay for tuition and books. 

3. When the students travel to the college 
campus, transportation arrangements can pose a 
pr oblem . 

4. Some colleges are reluctant to enroll 
high school students . 

Cone lus i ons 

From the research reviewed it is evident 
there is a need for dual enrollment programs for 
intellectually gifted secondary students. Many 
mor e pr ogr ams were f ound in t he res ear ch t han 
mentioned in this study. The most well-developed 
and innovative pr ogr ams were included in the 
review. These programs grew from the needs of 
gifted students for a more accelerated education 
than they received at their secondary schools. 

The programs varied in their approach, some 
were offered in t he s ec ondar y s c hool t s ome at the 
college , other classes were offered on Saturdays , 
and s ome dur i ng the summer C Andr ews St Mar s hall . 
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1991; Feldhusen, 1983; Karnes & Chauvin, 1982a). 
Even though t hes e pr o grams differed in the manner 
of implement at i on gifted s tudent s benef i 1 1 ed f r om 
the programs, not only academically, but they were 
also able to participate in their high school 
activities and have social interaction with their 
fellow high school peers. Students included in 
dual enr ollment pr ogr ams s hould be chos eh 
carefully, following established guidelir38 , and 
with the input from the gifted students' 
counselors , teachers , and parents . When 
implementation is made keeping the needs of the 
gifted st ud e nt s in mi nd f dua 1 e nr o 1 1 me nt can me e t 
many of the academic needs of gifted secondary 
s t udent s . 
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Early Admission to College 

A natural extension of Advanced Placement 
c our s es and dual enrollment for 1 ntellectually 
gifted s ec ondar y s tudent s is early entr anc e to 
college (Cox et al . , 1985) . Early admission to 
college is not a new idea. There have been 

numerous examples of young graduates dating back 
to 1887 CBrody, Lupkowski, & Stanley, 1988). A 
review of the literature In this area reveals two 
major means of implementing early entrance to 
college — transition programs specifically designed 
for students who have not completed high school 
prior to adml sslon, and regular adml s s 1 on 
procedures CBrody et al., 1988 ; Feldhusen, 1983 V 
Trans 1 1 1 on Pr ogr ams 

The trend toward early admission to college 
by 1 nt ell ec tually glf t ed s ec ondar y s tudent s has 
brought about the need for special programs to 
ease the transition from high school to college. 
One excellent exampl e of such a pr ogr am is t he 
Clarkson School in Potsdam, New York. Students in 
the Bridging Year Program have completed their 
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junior year in a traditional high school. The 
students take a typical freshman college 
curriculum. The students participate in an 

intensive five-day orientation program before 
beginning classes. The gifted students attend 
classes with t he college s tudent s , but live in 
separate living quarters. The rules governing the 
gifted students in the bridging program are 
strict. After completing the bridging year. 

Clarkson School students return to graduate in 
their home high schools . They may then continue 
at Clarkson University or at another institution 
(Kelly, 1984; Kelly 1985). 

Another example of a transition program is 
the Texas Academy of Math and Science. This 
program is a two-year residential, early 
admi s s i ons pr ogr am offered thr ough the Uni ver sit y 
of North Texas in Denton. Texas . The Texas 

Academy is a university program. Upon completion 
students receive a high school diploma from the 
academy and two years of college credit. Unli ke 
the Clarkson School , the tuition is paid by the 
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Academy, the students are responsible for room and 
board (Ramsay & Redding, 1988). 

Other exampl es of uni ver sities with special 
transition programs for gifted high school 
students are at the University of Washington, 
Simon's Rock College, and Mary Baldwin College. 
The phi 1 os ophi e s of t he s e pr ogr ams ar e pr e die at ed 
on the belief that learning and motivation are 
enhanced when the challenge is neither too easy to 
promote real growth nor too hard to be mastered 
(Brody et ai . , 1988; Robinson & Janos , 1986). The 
gifted students are carefully selected using test 
scores, evidence of previous academic achievement, 
letters of references from teachers , and 
1 nt er vl ews , usually wi t h t hei r f ami li es t o obtai n 
a complete picture of the gifted students. 
Students are selected in sufficient numbers so 
they will have a peer gr oup t o identify with 
dur i ng t heir ear ly uni ver s i t y exper i enc e s . The 
students meet regularly during the first year of 
university enrollment, and have the support of 
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special c ouns eling and advl s 1 ng (Robins on & Janos , 
1986) . 

High schools have begun to recognize the 
value of ear ly college -level adml sslon for their 
students, and colleges have begun to realize the 
benef Its of cr eat lng t hes e pr ogr arns ( Kelly , 1985 ) . 
The Carnegie Foundation for the Advancement of 
Teaching has cited a number of similar projects 
currently being Initiated across the United States 
CKelly, 1985). 

Regular Admission Procedures 

Brody et al . C1988) In their survey of 
colleges and universities found 87 s * admitted 
qualified high school students to their 
universities. Karnes & Chauvln Cl982b) in their 
study of early admission to college, also found 
that a high percentage, 66**, of colleges and 
unl versltles, were willing t o admit hi gh s c ho ol 
students. Most of the universities had no set 
policies specifically governing early entrance 
procedures . Karnes & Chauvln noted of the 

colleges and universities surveyed, 75 s * said they 
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had no minimum age r equi r ement . The i nstitut i ons 
with age r equi r ement s r anged from 14-17 year s . 
Test score r equi r ement s al s o had a wide var iat ion, 
ACT sc or es acc ep table in the 18-29 range , and SAT 
scores from 700 to 1400. The Majority of the 
colleges and universities surveyed required a 
recommendation from the high school . and 45 s * 
required an interview. 

Brody et al . (1988) stated in their study 
that the majority of gifted high school students 
who entered college early were extremely 
successful both academically and socially during 
their first year of college. They concluded that 
student achievement and social success were 
enhanc ed by C 1) taking Advanc ed Plac ement or 
college courses while in high school, (2) 
developing a high-level of verbal reasoning and 
writing ability, and (3) being highly motivated to 
ent er college early. Brody, Ass ouli ne & St anl ey 
(1990) further advise that early entrants possess 
at least aver age SAT scores for the college t hey 
wish to attend. If their scores are not average 
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or above, they suggest that the gifted students 
choose a less selective university or reconsider 
early e nt r a nc e . 

Brody et al . (1990) found that early 
accelerants when compared to non-early accelerants 
t ended t o gr aduat e i n a s hor t er period of time and 
earned more honors . The gifted , younger students 
had an advantage over other students because their 
SAT scores were higher and they had better high 
school preparation, notably more Advanced 
Placement courses. Brody et al . further note that 
of all preadmission variables studied, the number 
of Advanced Placement credits earned was found to 
predict high achievement in college. They advise 
all gifted students who plan to enter college 
early to take a variety of advanced courses while 
±n high school. 

Brody et al . (1990) propose the following 
recommendations for gifted students who plan early 
entrance to college: (i) students who have 

mastered high school coursework should be 
considered academically qualified for college even 
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if they are young chronologically, (2) students 
who plan early entrance to college should take an 
accelerated high school curriculum, C3) 
mathematically gifted students should be aware 
that verbal abilities and writing skills should 
also be well developed, and (4) students should be 
highly motivated to enter college early. 
Advantages 

Karnes & Chauvin (1982b) offer the following 
advantages for early admission to college : 

1. Since many early entrants will go on to 
graduate school, early admission is an avenue that 
gifted students may pursue to shorten the total 
length of time spent in school, using both time 
and money to better advantage. 

2 . Ear ly admi ssion allows t he gifted s t udent 
to use the time saved as a practitioner , rather 
than as a student . 

3 . Ear ly admi ssion all ows gifted s t udent s to 
interact with students who are their intellectual 
peers, diminishing the possibility of problems 
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associated with inappropriate curriculum or 
boredom . 

4. Early admission allows gifted students to 
progress academically at their own pace (Cox et 
al . , 1985) . 

5 . The early admission students surveyed 
stated satisfaction with their choice to enter 
college early (Janos , Robinson & Lunneborg, 1989). 
Pis advantage s 

1. Early admission students do not receive 
special counseling services needed for gifted 
students when they register under regular 
admission procedures (Karnes St Chauvin, 1982b; 
Feldhusen, 1983). 

2. Early admission students may later feel 
cheated out of the social and extracurricular 
activities they would have had in high school 
(Davis St Rimm, 1985). 

3. Early admission students who do not 
receive t hel r hi gh s chool diploma bef or e ent er i ng 
college, and then for financial, health, or 
per s onal r eas ons , do not c ompl et e college will not 
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have educational certification (Rogers Sc Kimpston, 

1992) . 

Cone lus i ons 

Early admission to college can meet the needs 
of some gifted high school students when the 
acceleration is carefully implemented. From the 
review of literature on early admission to 
college, it is apparent that a need exists for 
this type of acceleration for some intellectually 
gifted secondary students. The current trend by 
some colleges to offer transition programs to ease 
the passage from high school to college is 
encouraging. This type of acceleration needs much 
forethought on the parts of the gifted students, 
their parents, high school and college counselors. 
Definite admission criteria needs to be 
established by the colleges and universities 
acc ept i ng t he se gifted s tudent s. Special 
counseling at the colleges should be available to 
t hes e s tudent s . The lit er at ur e in t hi s area 

indicates that these special counseling services 
are mainly available to students in transition 
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programs. The colleges need to address this Issue 
If they are going to admit t hes e younger , gifted 
s t ud e nt s . 

It Is clear from the review of literature on 
early admission that academically the students are 
progressing without many problems. In fact, they 
are often ahead of the regularly admitted students 
academically. The research shows students perform 
well when they are carefully selected based on 
specific criteria, and receive adequate counseling 
s er vie es . 
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Digcus 8 1 on 

The review of literature Indicates that 
academic acceleration can meet some of the needs 
of 1 nt ellec tually gifted sec ondar y s tudent s . 
Because the gifted students' vary greatly. the 
need for a proper match between the students and 
method of acceleration should be carefully 
examined before implementation. Administrators 
and teachers should be aware of which methods of 
acceleration to use in order to ensure a proper 
match between the students and the type of 
intervention. They must use all the information 
they have in order to accomplish the correct 
educational placement. The students' existing 

achievement levels and abilities to move more 
rapidly than the norm should be established in 
order to make the best educational placement. 
Klrschenbaum Cl9B4) states, "the superior level of 
cognitive ability is the quality of glftedness to 
be matched with an appropriate program of 
accelerated education" Cp . 95). Following is a 
discussion of which students will benefit most 
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from each of the five methods of acceleration 
s tudied . 

Cur r 1 culu.ni Compac 1 1 ng 

When curriculum compacting is considered for 
gi f t ed s tudent s . the s tudent s cur r ent levels of 
mastery should be assessed. This can be done by 
the use of pre-tests , standardized test scores , 
teacher evaluation, and observation. Since the 
students often work Independently with curriculum 
compacting, the maturity level of the students 
ne eds to be assessed. 

Curriculum compacting is beneficial with 
gifted s tudent s who may not have suf f 1 c 1 ent 
knowledge to test completely out of the material, 
but are able to master the subject matter at a 
mor e r apld pac o . For the s e s tudent s . c ompac t lng 
can be acc ompll s hed by all owing them to progress 
through the subject matter at their own pace. 

I n addl t Ion, cur r lculum c ompac t lng 1 s 

beneficial for students whose needs for 
acceleration are In one or two subj ect areas . The 
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8 tudent c an t hen proceed with t he 8 1 andar d 
curriculum in other subj ects . 
Subj ect Acceleration 

^dv^ajricjB^ EJj* 9^!L?EfLD£ C^urj^ej^ . Advanced 

Placement courses should be considered for gifted 
students whose curricular needs cannot be met 
through the standard high school subjects. This 
form of acceleration is advantageous to students 
who need college-level instruction, but who want 
to remain in the high school setting. 

Honors _Courses . Honors courses, like 

Advanced Placement courses. should be considered 
for students whose needs cannot be met by the 
standard high school curriculum. These courses 
are designed by the local district, so they can be 
modified to meet specific needs. Due to this 
flexibility, students may prefer this type of 
c our s e r at her t han t he Ad vane ed Plac ement c our s e 
and its more rigid standards . 

As stated in the review of the literature, to 
be successful, students who take either Advanced 
Placement or honors courses should meet the 
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criteria established by the district. Students 
who would benefit most from subject acceleration 
are t hos e who di s play c ont ent mas t er y and a need 
for advanced coursework in certain subjects. 
Me nt o r s hi p s 

Mentorships provide opportunities for gifted 
students that cannot be met through any other form 
of acceleration studied. The State of Illinois 
offers a governmental mentorship program. 
Students are selected on the basis of their 
maturity, leadership, initiative, and special 
talents. This mentorship program enables students 
t o gain first - hand t he oppor tuni t y to work in 
governmental agencies (Cox and Daniel. 1983). Due 
to the specialized nature of this acceleration, 
the match between students and mentors is very 
important. The guidelines stated in the review of 
t he li t er atur e s hould be f oil owed closely to 
provide the best match possible. 

Ther e ar e many gif t ed s tudent s for whom 
ment or s hips may be benef ic i al . Student s f r om 

lower s oci oec onomic s tat us may not have any idea 
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of career options available to them. Mentors can 
open a new world for these students by showing 
them career possibilities firsthand. These 
students may be given an opportunity to look at 
lifestyles previously unknown to them. The 
contacts made through their mentors can be 
Invaluable to them in the future — In terms of 
references and j ob opportunities . 

Another population for whom mentorshlps are 
beneficial is gifted female students . It is 

Important that female students have an opportunity 
to choose a female mentor If they desire. Many 
t lmes glf t ed f emal es s tudent s are unawar e of 
career possibilities open to them (Shamanof f , 
1985). Mentorshlps allow these students to see 
the wide array of professional positions currently 
held by women . Thr ough t he us e of mentors hi p 
programs, these students have an opportunity to 
ask questions that only a female could answer, 
such as , "How do you combine a family and 
successful career?" The answer to this question 
was always the same. "It is not easy, however, the 
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key is an under standing and helpful spous e M 
CShamanof f , 1985, p. 163). As stated in the 

review, there Is a large discrepancy between the 
number of male and f emale ment or s . E due at or s need 
to be aware of this and actively seek more female 
ment or s for t heir gifted f emal e s tudent s who 
request or need them. 

Ment or s hips can also be used to great 
advantage with gifted students who wish to develop 
their creative thinking skills . Students with 

this desire can be matched to work with a creative 
professional. These mentors can be found in 

careers such as art, photography, acting, 
journalism, or other careers that require creative 
thinking and problem solving skills (Davis & Rlmrn, 
1989) . 

The students' needs and desires are Important 
when considering a mentor relationship. Using the 
criteria set forth in the review and keeping the 
educational and career goals of the students in 
mind, an appropriate match between student and 
mentor Is more likely to occur. Ment ox s hi ps 



ERLC 



50 



Acc eler at ed Education 



SO 



provide a unique opportunity for gifted students 
when t he pr o grams ar e carefully implement ed and 
as s es s ed . 
Dual Enrollment 

Oppor tunl ties for dual enr ollment s hould be 
available for a select group of gifted secondary 
students . These are the students who need 

ad vane ed college-level c our sework beyond t he 
Advanced Placement or honors coursework level. 
For these students, dual enrollment provides them 
the opportunity to meet their Intellectual needs, 
but at the same time allows them to remain in high 
school part of the day and enjoy the benefits of 
Interaction with their peers . 

Another gr oup of student s t hat wl 11 benef 1 1 
from dual enrollment are those living in rural 
areas . Many times the smaller , rural high schools 
do not offer the advanced coursework needed by 
gifted s tudent s . Dual enr ollment c an allow t hes e 
students to receive the education they deserve. 
Summer res 1 dent 1 al pr ogr ams , sue has t he pr ogr am 
at Pur due Uni ver s 1 1 y , would be ver y benef lclal for 
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gifted student s who do not live wit hi n c omraut 1 ng 
distance from a junior college or university. 

Ther e i s a need for dual enrollment for many 
gifted secondary students. It is up to 

administrators, teachers, and counselors to be 
creative when meet i ng t he special needs of gifted 
s tudent s . Dual enr ollment s hould be an option for 
glf t ed s ec ondar y s tudent s who meet t he guidelines 
established by the local school districts. 
Early Admission to College 

Early admission to college should be 
aval 1 able to t he f ew glf t ed s ec ondar y s tudent s 
whose educational needs cannot be met In the high 
school setting. These are the students who have 
taken all the Advanced Placement and honors 
courses available to them. In addition, many of 
these gifted students have already taken college 
c our ses offered t hr ough dual enr ollment pr ogr ams . 
The research in this area consistently shows that 
early accelerants do well In college, In fact they 
t ended to gr aduat e 1 n a s hor t er period of t lme and 
earn more honors , than nonac c eler ant s . 
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This form of acceleration requires a great 
deal of forethought and planning. As stated in 
the r e vl ew of t he 11 1 er atur e , s tudent s s hould be 
c ar ef ul ly selected bas ed upon strictly adher ed to 
guidelines. If the gifted students are extremely 
young, under 16 years old. a university with a 
transition program should be considered where more 
structure and special counseling services are 
provided to help students adjust to college life 
at such a young age . 

At this point in a gifted students' 
education, their motivation to attend college 
early should be a prime factor. Early admission 
to college is a radical step for gifted students 
to make, their feelings should be considered. The 
gif t ed s tudent s s hould make t hi s ver y imp or t ant 
decision, not the parents or counselors. As 
Sternberg, quoting Stanley fit Benbow states , "if 
the youth is reluctant to take a particular 
accelerative path, . he should not be urged to 

do so" Cp • 374) . 
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The research s hows that s ome of t he academic 
needs of intellectually gifted secondary students 
can be met by the accelerative methods studied. 
Teachers , administrators , and parents must work 
cooperati vely t o ensur e t hat gifted s ec ondar y 
s tudent s receive t he best education avai lable . 

Many aspects of gifted education need further 
research. To date, there have been no studies 
which attempt to document the prevalence or 
seriousness of any negative effects of mentoring, 
or the absence of mentoring. Only successful 

mentorships have been studied. 

Passow (1989) states that more research is 
needed on the dual goals of equity and excellence. 
Educators need to know how to identify, nurture, 
and utilize the talent of disadvantaged 
populations --the gifted children of the poor and 
minorities. These students' intellectual 

capabilities are often untapped. This 
under ac hi evement r epr e s ent s a gr eat talent loss 
for the students as well as society. 
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Pas s ow further not es that gifted educati on i s 
still perceived as elitist by many people. 
Research is needed to determine the benefit gifted 
students gain from differentiated education and at 
what costs , if any, to other students . 

The answers to t hes e ques t i ons will help 
educators plan effective programs to further the 
effectiveness of our intellectually gifted 
students. It is the responsibility of advocates 
of gifted education to ensure that this unique and 
valuable group of students is not ignored in our 
educational system. 



ERLC 



55 



Accelerated E due at ion 

55 

References 

Andrews, H . & Marshall. R . (1991). Challenging 
hi gh s c hool honor s student s with c ommuni t y 
college courses . Community College Review , 19 , 
47-51 . 

Beck, L. (1989). Mentorships: Benefits and 

effects on career development. Gifted _Child 
Quar t er ly , 3 3 , 22-27. 

Brody. L., Assouline G..& Stanley J. (199Q). 
Five years of early entrants: Predicting 
successful achievement in college. Gif t ed 

Child Quarterly , 34. 138-142 . 

Brody. L . , Lupkowski. A.. & Stanley J. (1988). 
Early ent r anc e to college: A study of academi c 
and social adjustment during the freshman year. 
College and University . 63, 347-359. 

College Board. (1990). AP Yearbook . New York. 
New York . 

Cox, J. St Daniel N. (1983). The role of the 
mentor. Gif ted Ch i Id Toda y , 6. 54-61. 



56 



Accelerated E due at Ion 

56 

Cox, J., Daniel N.. & Boston, B. C1985). 

Educating abl e lear ner s , Austin, Texas : 

University of Texas Press . 
Davis, G . , & Rlmm, S. C1989). Education of the 

gifted and jtalented . C2nd ed . ) . Englewood 

Cliffs , NJ : Prentice Hall . 
Elklnd, D. C1987). Superklds and super problems. 

Psychology Today , 2,1 C 5), 60-61. 
Elllngson, M. . Haeger , W. & Feldhusen. J . C1986) . 

The Purdue Mentor Program. Gifted Child Today , 

9, 2-5. 

Feldhusen, J. Cl982). Meeting the needs of 

gifted students through differentiated 

programming. Gifted __ Chlld Quarterly , 26 , 

37-41 . 

Feldhusen, J. C1983). University services for 
highly gifted youth. The College Board Review , 
126 , 18-22. 

Feldhusen, J. Sc Kennedy, D. M. C1989). Effects 
of honors classes on secondary students. 
Roeper Review , 11 , 153-155. 



5 i 



Accelerated E due at ion 

57 

Herr . N. E. (1992). Administrative policies 

regarding advanced placement and honors 
coursework. NASSP Bulletin , 76(544). 80-87 . 
Howley, C. B. (1987). It's controversial, but 
acceleration' c ould br i ng gifted kids up t o 
full speed . The American School Board Journal , 
174 (6) , pp . 32 , 33 , 40 . 
Janos . P., Robinson N., & Lunneborg , C. (1989). 
Markedly early entrance to college. Journal of 
Higher Education , 60 , 49 5-517 . 
Karnes, F. & Chauvin. J. (1982a). A survey of 
early admission policies for younger than 
average students: Implications for gifted 

youth. Gifted Child Quarterly , 2*5,68-73. 
Karnes , F . & Chauvin. J . (1982b) . Almost 

everything that parents and teachers of gifted 
s ec ondar y s c hool s tudent s s hould know about 
early college enrollment and credit by 
examinati on . Gifted Child Today , 24 , 39-42 . 
Kelly, G. (1984). Bridging the high 

school — college gap for early admitted 



58 



Accelerated Education 

58 

students . Personnel and Guidance Journal , 62 , 
291-294. 

Kelly. G. (1985). The Clarkson School: Talented 

students enter college early. P hi D e 1 1 a 

Kappan , 67 , 159-160. 
Kir schenbaum, R . J. (1984). Prospectlves on 

programming models : Acceleration and 

enrichment. Roeper Review , 1984 , 95-97. 
Levlnson, D. (1978). Growing up with a dream. 

Psychology Today , 11(8) , 20-34. 
Luhman, A . . & Harkness , J . (1988) . College 

studies for the gifted: An academic approach 
for meeting the needs of gifted, talented, and 
creative students . Roeper Review , 11, 77-79. 
McGr eevy . A . (1990) . Darwin and teacher : An 
analysis of the mentorshlp between Charles 
Darwin and Professor John Henslow. Glf t ed 

Child Quarterly , 34 , 5 - 8 . 
Merrlam, S. (1983). Mentors and proteges: A 
critical review of the literature. Adult 
Education Quarterly , 33 , 161-16 3 . 



Accelerated Educ at i on 

59 

Moll, R. M. (1982). A report card: U.C. 

admissions policies. Journal of College 

Admi s s i ons , 27 C 2 ) , 6-7. 
Oakes , J . (1985) . Keeping _Track . New Haven: 

Yale University Press . 
Passow, A. H. (1989). Needed research and 

development in educating high ability children. 

Roeper Review . 11 , 22 3-229 . 
Prescott , B. (1986). Teacher perceptions of 

par ent - s c hool communications. Teacher 

Education Quarterly , 13 , 67-83. 
Ramsay, A., St Redding R. (1988). Texas academy 

of mathematics and science . Gifted Child 

Today , 11 . 40. 
Robl ns o n , M. , St Janos . P . (1986) . Psychological 

adjustment in a college-level program of marked 

academic acceleration. Journal _of .Youth and 

Adol es c enc e , 1_5 , 5 1 - S 9 . 
Rogers K . B . , St Kimps ton R. D. (1992). 

Acceleration: What we do vs. what we know. 

Educational Leadership . 50(2) , 58-61. 



ERLC 



60 



Accelerated Education 

60 

Renzulll , ■ J . S . , fic Smith, L. H. & Re is, S. M 
C 198 2 ) . Cur r i culum c ompac ting : An ess ent ial 
strategy for worki ng with gifted s tudent s . 
Elementary School Journal , 82 , 185-194. 

Shamanof f , G. A. C1985). The women mentor 

project: A sharing approach. Roeper Review , 
7, 163. 

Sisk, D . A. C1988). The bored and disinterested 
child: Going through school lockstep. J our nal 
for the Education of the Gifted , JUL, 5-18. 

Starko , A . J . C1986) . Meeting the needs of the 
gifted throughout the school day: Techniques 
for curriculum compacting. Roeper Review , 9^, 
27-33 . 

Starko , A . J . C19 8 9) . The care & feeding of 
bright kids. Le arning 89 , 17, 72-77. 

Sternberg, R., & Davidson, J. CEd.). Cone ept 1 ons 
of Glftedness . Cambridge University Press: 

New York. 

Taylor, F. E. C1989). Perspectives on 

giftedness. Gifted Child Today , 12, 46-49. 



61 



Accelerated Educ at ion 

61 

Van Tassel-Baska , J. C1989). Appropriate 

curriculum for gifted learners. Educ at 1 onal 
Leadership . 46^C 6 ) , 13-15. 



ERLC 



62 



APPENDIX A 

PARTIAL MENTOR LIST 



ACCOUNTING 
ADVERTISING SPECIALTIES 
ARCHITECTURE 
BIOMEDICAL RESEARCH 
BUSINESS ADMINISTRATION 
CHILDCARE 
CHIROPRACTIC 
COMMUNITY SERVICE ADMINISTRATION 
COMPUTER GRAPHICS 
CONFERENCE PRODUCTION 
EDUCATION 
ELECTRONICS 
ENGINEERING 
EXERCISE PHYSIOLOGY 
FINANCE/BANKING 
HEALTH CARE 
HOTEL MANAGEMENT 
HUMAN RESOURCE/PERSONNEL 
LAW 
MARKETING 
MEDICAL ADMINISTRATION 
MEDICINE 
MODELS: AERONAUTICS/AUTOMOTIVE 
NURSING 
POLICE WORK 
PUBLISHING/COMMUNICATIONS 
PURCHASING 
TRAVEL 
T V. VIDEO PRODUCTION 
VETERINARY MEDICINE 
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APPENDIX B 

MENTOR PROGRAM APPLICATION 

STUDENT NAME GRADE 

SCHOOL 

HOME ADDRESS 

PHONE NUMBER 

FAVORITE SUBJECT (S): 

EXTRA-CURRICULAR ACTIVITIES AND 
HOBBIES: 



CAREER PLAN: 

OVERALL GPA: MENTEE INTEREST AREA:. 

Briefly explain why you would like to work with a mentor: 



Cooperating Teacher Dept. Head 

PARENT 

SIGNATURE Date 



Return this application, 2 recommendation forms, and a high school transcript to the 
PACE chairperson. At Athens, it Is Mrs. Corrlne Alonso; at Troy High, It Is Mrs. Carol 
Rodwell. 

Reprinted with the permission of the Troy School District 
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APPENDIX C 



STUDENT MENTOR RECOMMENDATION FORM 



I am recommending for the Mentor Program 

based on the following assessment of the student's skills. 

1 2 3 4 5 (high) 



Thinking/reasoning skills 
Creative skills 
Social skills 
Organizational skills 
Communication skills 

Additional comments: 



Teacher signature: Date: 

Department: 



Reprinted with the permission 
of the Troy School District 
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APPENDIX D 

EVALUATION OF THE MENTOR PROGRAM 
( for mentors and mentees ) 

Name: Mentor Mentee 

Speacific interest area of mentor /mentee 



Was this a satisfactory experience for vou? Yes No 



1. Please elaborate briefly on your answer to the previous question. 



2, Would you be interested in participating in a mentor relationship again? 
Yes No Please explain. 



3. As this is still a very new program, we are interested in any comments and/or 
suggestions you may have which will help us improve the program. 

Comments: 



Other suggestions: 



You may return this evaluation at the Reception on May 6, or send it to: 
Corrine Alonso, 1100 Urbancrest, Trov, MI 48083 

Reprinted with the permission of the Troy School District 
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APPENDIX E 



MENTEE PROGRESS SHEET 



Mentee 



School 



Grade 



1 . Are you keeping a log of the hours you meet with your mentor and spend on other 
mentorship activities: 



2. On the average, how many times (or hours) do you meet with your mentor per 
week? 

3. Please give a brief description of your project. 

4. Do you foresee any problems in completing the project by May 1 st? If there are 
problems, please briefly explain. 

5. Please describe any new skills you've acquired as a result of this program. 

6. Are you encountering any difficulties or problems in this program? 

Return this progress report to Mrs. Rodwell at Ttoy High School or Mrs. Alonso at 
Athens High School by March 18. Failure to do so mav result In a of credit. 

Reprinted with the permission of the Troy School District 



Yes □ 



No □ 
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